ABSTRACT
INTRODUCTION
Handwriting is a skill humans have used throughout history to communicate, document, and learn. At one point in history, handwriting was even viewed as art, and individuals practiced for hours each day to perfect their handwriting into art (Leo, 2006; Richard, 2011) . Modern technology has allowed for handwriting to receive less instruction in today's classrooms and curriculums.
However, technology should not be allowed the opportunity to replace handwriting for several reasons. To begin with, punching buttons to make a shape that represents a sound hinders children's reading development because children are not "using a multisensory pathway to remember the shapes and names of the letters they will need as they learn to read" (Graham, 1999; Richard, 2011) . Instead, children should still be taught to neatly and correctly form letters so they are familiar with the letters and all they represent (Graham, 1999) . Furthermore, technology should not be seen as a replacement or substitute for handwriting because many standardized tests contain a written portion in which the handwriting of the individual taking the test is considered in the scoring and value of the ideas presented (Leo, 2006; Nilsson, 2004) . Research also revealed that students who are able to write legibly produce better compositions because they do not have to focus on the letter they are struggling to produce; instead, they can focus on generating a thought or an electronic contact is lost. Including handwriting in a student's routine from an early age is a way of preventing such loss, preparing students adequately and completely for formal tests, and helping them prepare more fully for reading. As helpful and beneficial as technology is, it cannot fully take the place of handwriting. Consequently, it seems only logical to introduce and begin refining such a necessary, lifelong skill as early as preschool and then regularly throughout grade school (Park, Weber, & McLaughlin, 2007) .
For beginning writers, there are three components to handwriting that are necessary to learn and simple to evaluate: size, slant, and formation of the letter (Nilsson, 2004) . Research has shown that tracing is an activity that strengthens handwriting by helping children recognize the shape a letter takes while also practicing appropriate size Delayed (DD), sensory impairments and delays, social delays, speech delays, and the blind. The data were collected after the students arrived in the classroom and checked-in and was to be completed before engaging in free play. These data were collected at a table located near the door of the classroom that was oriented in such a way that made the children look at the door with their backs to the classroom where free play was taking place for those who had completed their tasks. This was done to eliminate some distraction caused by classmates engaging in free play and also to engage all children in an entry task that would help prepare them for the increased structure and demands of kindergarten.
Dependent Variables and Measurement Procedures
The dependent variable recorded was the rating of 
Lined Paper
After baseline data were collected, the participants were asked to write their names on lined paper. The letters produced were scored the same way as in baseline; size, slant, and formation were considered for letters written.
However, points were not awarded for letters not written. 
Results
Both participants demonstrated an increase in awareness and ability to write the first letters of their names (See Figures 1 and 2 ) from the beginning to the end of the study. This increased awareness and increased ability to write the letters allowed both participants to acquire more points when writing their names at the end of the study (See Figures 3 and 4) . Participant 1 earned 1 out of 18 points during baseline 1 for writing his entire name on white This mastering the ability to write letters leads to a second strength within the study: the participant's learned the invaluable skill of writing their names. The ability to write one's name legibly and reliably is a necessary skill each individual with the potential to write should be able to do.
It is a skill used daily in childhood to claim one's work and a skill used in adulthood when distributing contact information, writing a check, or taking notes while at work.
A third strength within this study was the ease with which it can be replicated and implemented in other preschools for both disabled and nondisabled children. The materials needed were affordable and easy to find. Furthermore, entire classes can benefit from such a set up, the teacher is not restricted to a small group of participants.
Several weaknesses within the study took place. One of the largest weaknesses within the study was the time restraint. There was not enough time from the initiation of the study, mid-school year to the conclusion-the end of the researcher's school year-for the participants to benefit from having the opportunity to practice letters seen later in their names or to begin work on their last names. Also, while the study was taking place, the researcher's time with the participant's was limited, therefore limiting the researcher's ability to provide all of the necessary verbal prompting and direct instruction that would have allowed for possible faster progress and therefore practice with more letters of their names and the alphabet. Another weakness within the study was that all of the letters traced by the students were drawn by the first author. There were some slight and some more significant inconsistencies between letters on each page, potentially confusing the participants as to how to properly trace or write the letter.
Furthermore, the participant's were both held to a certain standard that required them to form letters with consistent precision. It was not best for them to have inconsistent letters to trace or write when their prompt was inconsistent.
Another weakness lies within the time it takes to create the work sheets and the quantity of worksheets per letter.
Drawing a letter to look the same 24 times per sheet is tiring for the instructor. Having to then create seven to nine stages per letter requires a time commitment not available to many instructors in today's school system. There were also days when the researcher found it especially difficult to gather and maintain the participants' attention, especially Participant 2. She often wanted to play with her peers, one boy in particular, and when she could not because she had not finished her work, she rushed and did a poor job thus slowing her progress. With better timing of the activity in the day or a more controlled atmosphere, some students were not feeling as though they were missing out on the fun activities, and could have potentially delivered better results for the students who found reinforcement from free play.
The main goal of this study was to increase the participants' skills at writing their names so they would be better prepared to fulfill the tasks required of them next year in kindergarten. The data gathered during and presented in this study suggests that both participants will ABOUT THE AUTHORS
